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1
Information Gathering - Section A 

A.
Background Information

Section A of the SLC DSA Needs Assessment report concerns information required to identify the additional need of the student within the context of DSA.  Gathering appropriate information ensures the DSA process remains bespoke and provides a context.  It focuses on the student background as follows: 

· Nature of Disability; 

· Previous Education / Employment; 

· Course Requirements.

A-1 
Disability (including any relevant medical conditions) 
The assessor should document the information provided for the DSA Needs Assessment interview.  In the case of physical or sensory difficulties (Assessment Variant I) this may be a medical note such as a letter from the GP.  In this case of Specific Learning Difficulties (Assessment Variant II) this may be an Educational Psychologists report or other documentation in accordance with the 2005 Specific Learning Difficulty Working Party.  

The DSA Needs Assessment report should include:

· The author of provided documentation;

· Document date;

· Conclusions / diagnosis being made.  

It is often advisable to quote directly from provided documentation when indicating the nature of disability.  Sensitivity to the nature of such information is essential.

It is important to ask if there are any other disabilities that are not documented to determine if these could have an affect on the student’s ability to study.  These can be included in the report but documentation will be required by the funding body if they result in a recommendation. 
A-2 
Previous Education / Employment Details

The assessor should document information relating to the students previous education / employment where this is relevant to the DSA Needs Assessment.  Providing a complete Curriculum Vita is not usually necessary.  

As a guide, the DSA Assessor may wish to consider:

· Difficulties the student has experienced in previous study / employment which relate to his / her disability;  

· Support provided in previous study / employment and whether this was successful;

· Difficulties the student has experienced since starting his / her current course (if applicable);

· Support provided by HEI, such as examination concessions (if applicable);

· Has there been contact with the disability team at the HEI?
Sometimes it can be helpful to include examination grades if these are relevant to the assessment e.g. the student reports grades for coursework have been high, whilst grades for examinations have been low – any dichotomy in the student’s profile or discrepancy in performance may be pertinent in the case of students with Specific Learning Difficulties.

This is not an exhaustive list of factors to consider.  
Information gathered and provided in Section A-1 will help the DSA Assessor to focus upon areas of importance, this being reflected subsequently in the DSA Needs Assessment report.  

A-3 
Statement of Course Content in Relation to Study Requirements

Identifying the demands of the student’s chosen course is essential to the DSA Needs Assessment process.  In this section the DSA Assessor should identify and document study requirements such as:

· Attendance and participation at lectures / seminars / tutorials (e.g. will the student need to deliver presentations in lectures or participate in group discussions in seminars?);

· Composition requirements of programme – such as essays, project work, dissertation / thesis;

· Research requirements – including information sources (e.g. libraries, the internet, course specific databases, media, galleries, museums, field trips, field / practice / experimental based research);

· Assessment criteria (e.g. coursework, examination – including type);

· Practical study requirements (where applicable) – including any course related tools / technology;

· Study of foreign language;

· Use of specialist ICT software / technology;

· Placement activities;

· Study abroad;

· The number of weeks per academic year, number of contact weeks per academic year, number of contact hours per week (if applicable and relevant to DSA Assessment).  
This is not an exhaustive list; the DSA Assessor should consider course requirements relevant to the DSA Needs Assessment process and document these appropriately.

Contact with the HEI can often provide useful information regarding course demand.  It is essential that information provided in the DSA Needs Assessment report is accurate.  However, in making contact with the HEI, the DSA Needs Assessor must be aware that no information should be provided concerning the identity of the student / nature of disability without the written consent of the student.

2
Identification of Need - Section B

B.
Effects of Disability on Study 

Difficulties in relation to study activities and learning resources 

Once all relevant information has been gathered (Section A) the DSA Assessor should aim to identify the difficulties experienced by the student in relation to their underlying disability and course demand.  

The context of higher education study provides the structure under which identified difficulties should be documented: 

· Research;

· Composition;

· Proofreading;

· Note taking;

· Time Management;

· Access to ICT / Course Technology / Practical Activities.  

· Communication;

· Mobility.

DSA Assessors should use both student testimony and provided documentation 

(i.e. medical note, Educational Psychologists report) as information sources when identifying the impact of disability within the context of study.  Any area of difficulty identified using student testimony alone (or vice versa) undermines the quality auditing process.  Reports which identify the impact of disability based only on student testimony may be questioned by SLC.  This may delay the implementation of appropriate support.  Thus, all identified difficulties should be based on all provided information and documented accordingly.

The completed DSA Needs Assessment report should become a stand-alone document which appropriately records additional need within the context of DSA.  This will enable the student, funding body and DSA Assessor / Assessment Centre to easily review all relevant information in the event that there is change in circumstance in the future.  

Support strategies already being operated by the student should be identified by the DSA Assessor during the assessment interview.  The nature and success of these should be documented appropriately within the DSA Needs Assessment report.  

In the event that a student reports an area of particular strength, in contrast to an area of difficulty, it may be appropriate to document this within the DSA Needs Assessment Report (if this is relevant to the DSA Assessment process).  

Example reports illustrating the impact of disability within the context of study are provided in the Appendix of this document.
3
Identifying Suitable support strategies – Section C

C.
Outcome and Recommendations of Assessment 

Detailed descriptions of study support requirements indicating evaluation decisions and strategies discussed. Please bold final choices. 

Section C of the SLC DSA Assessment Report should document appropriate support strategies.  When making strategy based recommendations the DSA Assessor should be aware of the parameters within which DSA operates.  The responsibility for support provision may include: 

· The HEI (under existing legislation – DDA, SENDA, DED);

· The DSA (parameters defined by DIUS guidance documentation);

· Social Services / Other Support Organisations;

· The Student.
DSA Assessors should be familiar with all parameters relevant to the DSA Needs Assessment process.  Further information can be accessed via:

· DDA – Disability Discrimination Act

www.opsi.gov.uk/acts/acts1995/1995050.htm

· SENDA – Special Educational Needs Disability Act

www.opsi.gov.uk/acts/acts2001/20010010.htm

· DED – Disability Equality Duty

www.direct.gov.uk/en/DisabledPeople/RightsAndObligations/DisabilityRights/DG_10038105

· DIUS DSA Guidance Documentation 

www.dfes.gov.uk/studentsupport/administrators/doc/DSAs.doc
C-1 
Equipment Currently in Use

Details of hardware and software with specifications.

Many students have access to assistive technology tools which they are able to continue to use during the remainder of their course.  Should such tools adequately meet identified need there is no need for the provision of additional support tools funded via DSA.  The DSA Assessor should identify any existing assistive technology support tools and document these within the DSA Needs Assessment report.  

Where support tools exist but are broken, or are insufficient to meet need, this should also be documented.  This includes any support tools provided subsequent to earlier DSA Needs Assessments. 
C-2 
Recommended Technology Based Support Strategies

By using the context of higher education as the basis of recommendations, along with information concerning the nature of disability, it is possible to identify technological strategies which aim to assist the student in fulfilling their academic potential.  

Within the DSA Needs Assessment report the DSA Assessor should document suggested strategies along with the support tool/s required to operate the strategy.  

The DSA Assessor should ‘bold’ recommended support tools to enable easy identification within the report.  Where a support tool offers more than one strategy, there is no need to bold the tool a second time.  

All suggested strategies must be in accordance with DIUS guidance documentation and be related to the nature of disability and course demand.  
Suggested strategies should be structured as follows:

· Enhanced Research;

· Enhanced Composition;

· Enhanced Proofreading;

· Enhanced Note taking;

· Enhanced Time Management;

· Enhanced Access to ICT / Course Technology / Practical Activities.  

· Enhanced Communication;

· Enhanced Mobility;

· Implementing the Enhancing Strategies.

(Note: any headings not relevant to the DSA Assessment process should be removed from the DSA Needs Assessment report).  

Example reports which provide illustration of strategy based recommendations are provided in the Appendix of this document.  

Implementing the Enhancing Strategies

It is often the case that support strategies recommended for Research, Composition etc will be based on the provision of software tools.  Such tools require the provision of a computer to operate the support strategy.  In this instance, the recommendation for a computer should be documented under “Implementing the Enhancing Strategies”.   

Recommendations for computers should be in accordance with DIUS guidance.  The DSA Assessor should ensure the recommended computer is sufficient to meet identified need (to operate suggested strategies), as well as being cost effective.  

If the student already has a computer, the DSA Assessor should identify whether this is sufficient to operate suggested support strategies.  Appropriate recommendations should be made based on the outcome of investigation.  

If a computer is recommended to enable the student to mirror the study environment at home (i.e. for a student with a disability that restricts the amount of time they are able to attend their place of study) it is appropriate to document this under “Implementing the Enhancing Strategies”.  

It is suggested that an appropriate warranty and insurance is included within the final equipment quote and documented under “Implementing the Enhancing Strategies”.  However, if the student already has an existing computer and requires additional insurance / warranty, this should be documented under “General Allowance”.  

Desktop / Laptop Computers

DIUS guidance provides the following information concerning laptop computers:

“Laptop computers may be more expensive to purchase than an equivalent desktop computer.  If a desk top computer is sufficient to meet the student’s disability-related needs, the use of DSA monies to purchase a laptop computer would not satisfy the regulations which requires LAs pay ‘grants equal to the additional expenditure the LA is satisfied the student is obliged to incur’.  A laptop should not be approved, for example, when a student states that they do not have enough space in their accommodation to house a desk top computer or simply because a laptop computer is more convenient.  When it is not appropriate to provide a DSA grant for a laptop computer, it is permissible for a student to use his / her own money to pay the difference in cost between a desk top and a lap top computer.  If a student decides to purchase a laptop using part DSA monies and his / her own monies, it should be made clear at the outset that any malfunctioning or incompatibility with other recommendations is the student’s responsibility. The laptop should meet the specifications set out in the assessor’s report and have sufficient memory to take account of changing needs during the course.
However, there may be occasions when a grant from the DSA is needed to purchase a laptop computer due to a student’s disability, for example, a student with a physical disability whose disability requires them to work from a chair rather than at a desk or a student who has regular kidney dialysis and needs a laptop with them.  Further examples when a laptop might be considered are when a disabled student studies part of their course abroad or attends residential work placements where they need to use special software to write up notes or submit course work during the placement.  This is not an exhaustive list of examples when it may be appropriate for a student to be supported with a laptop.  LAs should always ensure that the need for a laptop arises because of a disability, if necessary consulting with assessors and Disability Advisors.  LAs should also recommend that students take out sufficient insurance to cover possible loss or damage when the laptop is in transit or used outside the home”.

Recommending Strategies Verses Recommending Product
Both the student and SLC require information concerning both strategy and associated support tool.  SLC will not accept DSA Assessment reports which recommend the provision of products / tools without supporting justification indicating the associated support strategy.
C-3 
Personal Support – Non-Medical Helpers

For many students in receipt of DSA non-medical assistance is an important part of required support.  Types of support will vary depending on course demand and nature of disability.  

In the case of students with sensory or physical disabilities, non-medical support may be necessary to enable the student to access the study curriculum, study resources, or to aid with access in the study environment.  Examples of support include: 

· Note taker support 
– 
e.g. for a student unable to prepare notes 





independently;

· Reader support 
– 
e.g. for a student experiencing difficulties with 





access to printed media;

· Library support 
– 
e.g. for student whose disability impacts upon 





access to library resources;

· In-class support 
– 
e.g. for a student requiring assistance in practical 




classes (such as taking measurements).

Students with Specific Learning Difficulties or mental health difficulties may require assistance to aid with the development of effective support strategies.  Examples of such support include:

· Mentor support 
– 
e.g. for a student requiring assistance with management of workload / meeting course  deadlines;

· Non Subject Specific Study skills support 
– 
e.g. for a student requiring assistance to develop effective study strategies – assessors are asked to recommend qualified tutors.

Please note, the examples above are not an exhaustive list.  Non-medical recommendations should be bespoke and relevant to the student within the context of DSA.

Identifying and documenting recommendations 
Clearly, a number of factors may impact upon non-medical support requirements.  

It should be the aim of the DSA Needs Assessor to establish non-medical support needs as part of the DSA Needs Assessment, and to document this appropriately within the DSA Needs Assessment Report.  

With respect to recommendations, it is reasonable for both the student and funding body to expect guidance within the DSA Needs Assessment Report.  This should detail the justification for non-medical support, the nature of support, the amount of support required, and estimated cost.  Such guidance may also be of benefit to the non-medical support provider, albeit that the provision of any information to downstream services providers (or other parties) must not occur without student consent.

During the DSA Needs Assessment the assessor should identify required non-medical support using:

· Information / documentation provided for the DSA Needs Assessment interview;

· Student testimony; 

· Contact with the Disability Advisor at the student’s place of study or support provider/s.

In many instances the Disability Advisor can help identify possible support providers, assist with arrangements for support and provide information concerning the cost of support.  Furthermore, such communication generally better informs the DSA Assessment process, this being of benefit to the student.  Please note, the provision of any information to the Disability Advisor / HEI (or other parties) must not occur without student consent.

It is essential that human support strategies are discussed fully and agreed with the student.  

In most instances it is beneficial to recommend a review point to assess the success of non-medical support.  Subsequently, an adjustment in recommendations should be made to the funding authority, if appropriate.  

Recommendations for non-medical support made within the DSA Needs Assessment Report should follow the same format as technological recommendations: 

· Enhanced Research;

· Enhanced Composition;

· Enhanced Proofreading;

· Enhanced Note taking;

· Enhanced Time Management;

· Enhanced Access to ICT / Course Technology / Practical Activities.  

· Enhanced Communication;

· Enhanced Mobility.

Thus, any recommendation made in the DSA Needs Assessment Report is auditable and can be traced back through the assessment process with ease.  

Example 1 (Variant I)
The following example relates to a student with sight difficulties.  The associated DSA Assessment Report documented that the student often found it difficult to access printed media.  Scanning strategies were recommended to support access to text; magnification strategies (using a video magnifier) were found to be ineffective.  The student’s chosen course requires access to numerous diagrams, charts and graphs not easily accessible via scanning strategies.  In this instance it was agreed with the student that reader support was appropriate.  
	Enhanced Research

Student A will require reader support to assist with access to printed media not accessible via other strategies (i.e. scanning).  It is envisaged this will be particularly useful with respect to diagrammatic information, charts and graphs.  In the first instance it is suggested support will be required for five hours per week (thirty two weeks per academic year).  As Student A progresses through his course it is likely that the amount of weekly support required may change with course demand.  It is suggested there is flexibility in support to take this into account.

Subsequent to the DSA Needs Assessment interview Ms XXXX, Disability Advisor at Student’s place of study was contacted (with written consent from Student A).  

Ms XXXX kindly confirmed she will be able to help locate a suitable support provider and provided details of the cost of such support (see estimate later in this document).  

Should Student A feel he requires further support in future study it is suggested he contact both Ms XXXX and the DSA Assessment Centre as soon as possible in order that additional recommendations can be made to the funding body with haste (if appropriate).    




Non Subject Specific Study Skills Support

The  DIUS guidance documentation notes:

“Study skills tuition to help manage difficulties within higher education, language and numeracy through the more effective use of dyslexic thinking styles.  Individual study support sessions may be required because generalised advice offered by a department may not take into account different learning skills.  The Department has not set a ceiling on the number of hours of study skills support that may be provided through the DSAs.  However, the aim of such support should be to impart generic skills which, together with any specialist equipment that has been provided, will allow the student to become an independent learner.  Therefore, any study skills support recommended should be tailored to the student’s individual needs, setting out clear goals and timescales for achieving those goals”.

DSA Assessors should also be aware of the following information within guidance documentation: 

“DSAs should not be used for charges for support, counselling or tutorial services which the institution makes available to all students”

“DSAs are not intended for the costs of extra academic tuition or support in the main subject area(s) being studied.  Institutions should normally meet these costs as part of providing the course”

“DSAs cannot be used as a contribution towards the infrastructure, general administration and pastoral costs of the HEI. DSAs must not be used to cross-subsidise the infrastructure of HEIs disability services”. 


“LAs should satisfy themselves that claims for DSAs are made in accordance with Departmental guidance and should challenge costs which do not appear to them to be reasonable. The Department is considering introducing spot check audits to see how LAs and HEIs are interpreting the revised guidance”.

Mentor Support

At present, DIUS documentation does not provide guidance relating to the role of mentors with respect to DSA.  Concerned to better define the role of the mentor within the parameters of DSA (an additional cost to the student resulting from undertaking of HE course and nature of disability) ASASA consulted with its members (DSA Needs Assessors).  The results of this are provided as supplementary information:

The Role of the DSA Funded Mentor 

It is suggested that mentors should be to provide the following support on a one-to-one basis: 

· Monitor assimilation into the social environment in university i.e. joining relevant societies etc; 

· Assist the student in understanding the demands placed upon him / her with respect to coursework in particular with respect to deadlines; 

· Facilitate the student when conveying information and ideas in situations in which mental health conditions could be triggered, in relation to the academic and / or practical context of their studies; 

· If necessary, act as an advocate for the student in relation to institutional and multi agency communication; 

· Assist the student in developing strategies which address timetabling problems and in help maintain regular attendance; 

· Detail any re-emergence of behaviour patterns or ways of thinking indicative of their condition;
· Highlight any early symptoms of irregular behaviour;

· Suggest strategies as to how the student could self-monitor themselves in the future.

Support providers should: 

· Keep up to date with changes in the sector and participation in life-long learning;

· Regularly review the effectiveness of the support provided.

Example 2 (Variant II)
The following is an example recommendation for study skills support for a student with Specific Learning Difficulties.  As with other examples, this is not an exhaustive list.  Nevertheless, it sets out clear baseline goals for support, and a review point, in accordance with DIUS guidance.
	Non-Subject Specific Study Skills Tuition (one to one support)

In this instance it is suggested support will be required for one hour per week, for ten weeks at which point there should be a review.  If further study skills tuition is required subsequent to the initial allocation, the study skills tutor should provide a written report detailing:

· Goals already achieved;

· the student’s additional individual needs;

· Further goals and timescales for achieving those goals.

Suggested topics to be included in study skills support sessions:

Enhanced Research

· Skimming, scanning, highlighting and summarising;

· Forming research mind maps;

· Memory techniques.

Enhanced Composition

· Organising research materials to form the basis of an essay;

· Developing techniques for planning written responses;

· Working systematically.

Enhanced Proofreading

· Using structured proofreading strategies.

Enhanced Note taking

· Using the mapping or Cornell method to note information;

· Following and discerning key points in discussions / lectures using active learning principles;

· Embellishing outline notes using research material (including recordings or downloaded material).

Enhanced Time management

· Organising files and study materials;

· Managing / prioritising time within the context of coursework deadlines;

· Techniques for pacing in examinations.




Summary

In summary, with respect to human non-medical support recommendations, the DSA Needs Assessment Report should:

· Clearly document the non-medical support required by the student within the context of their HE course and DIUS guidance;

· Recommendations should be structured:

· Enhanced Research

· Enhanced Composition

· Enhanced Proofreading

· Enhanced Note taking

· Enhanced Time Management

· Enhanced Access to ICT / Course Technology / Practical Activities

· Enhanced Communication

· Enhanced Mobility

(Note - unused headings should be removed from DSA Assessment Report)

· The duration and nature of support should reflect student need and be indicated clearly;

· The cost of support should be documented;

· The suggested support provider/s should be documented;

· Where possible, a choice of support providers should be included.
IT Training recommendations

Without appropriate strategy training many students would be unable to operate the support tools provided via their DSA.  In the case of students with Specific Learning Difficulties, training is one part of a triangle of support often necessary to enable the student to fulfil their academic potential:

Strategy based

technological recommendations



Strategy based training





Strategy based study 









skills support
In the case of students with sensory or physical disabilities, training may be necessary to enable the student to access ICT tools or study curriculum. 

It should be the aim of the DSA Needs Assessor to establish the training needs of the student through the DSA Needs Assessment, and to document this appropriately within the DSA Needs Assessment Report.  

Clearly, a number of factors may impact upon training requirements, such as the initial skill level of the student, or differing learning styles.  Nevertheless, it is reasonable for both the student and funding body to expect guidance for training based on the strategies recommended within the DSA Needs Assessment report.  Such guidance may also of benefit to the trainer, albeit that the provision of any information to downstream service providers (or other parties) must not occur without student consent.  

During the DSA Needs Assessment process the assessor should establish enabling support strategies using information provided for the DSA Needs Assessment interview, and student testimony.  Strategies should be demonstrated and discussed with the student during the DSA Needs Assessment interview.

The recommendation for training made within the DSA Needs Assessment Report should follow the same format as that of technological recommendations and relate to strategies recommended in Section C2 (see example below).  Thus, any recommendation made in the DSA Needs Assessment Report is auditable and can be traced back through the assessment process with ease.  The provision of information in this format will also serve to act as guidance to the student, linking technology based strategies to training within the context of their higher education study and DIUS guidance.  

Example (Variant II): Recommendation for training support:

	IT Training for recommended enabling strategies

In this instance it is suggested [student] will require four half days of IT training to enable him / her to develop the strategies required to use his / her assistive technology effectively. Half days are recommended to allow time for rest, recovery and reflection during training program. 

Enhanced Research

· Scanning documents into MS Word (or downloading from the Internet);

· Using text to speech software to have text read aloud;

· Reading relevant text and highlighting pertinent key words or themes;

· Cut and pasting key words into Inspiration and creating a corresponding mind map;

· Adding appropriate references to digital mind maps.
Enhanced Composition

· Improving typing speed using typing tuition software;

· Creating course folders and sub-folders;

· Using highlighting and annotation within MS Word;

· Reorganising Inspiration mind maps for composition purposes.

Enhanced Proofreading

· Using ClaroRead Plus Mac to support proofreading (text to speech to hear mistakes, advanced spell checker and homophone checker);

· Using general on-line dictionaries:

http://www.yourdictionary.com/

http://www.dictionary.com/

· Using Google as a spellchecker / to define words by typing ‘define:’ followed by the word in question in the search box and pressing return.

Enhanced Note taking

· Using the digital recorder to make an audio recording of information relevant to study (including dictation and lecture recording modes);
· Using ‘Index’ feature of the digital recorder to cross-reference outline notes to audio recordings;

· Embellishing outline notes subsequently with details from audio recordings;

· Backing up audio recordings to the computer.  

Enhanced Time management

· Using MS Entourage / MyDay to support time management and organisation (Calendar tool, Tasks Tool).




Please note, the example above is not an exhaustive list of strategies.  Training recommendations should be bespoke and relevant to the student within the context of DSA.

Recommendations should also document the estimated duration of training.  In some instances this may be dictated by underlying disability.  For example, a student with fatigue or concentration difficulties may require training to be structured into short sessions.  Time periods should be clearly indicated in the DSA Needs Assessment Report.

Summary

In summary, with respect to training recommendations, the DSA Needs Assessment report should:

· Clearly document the strategy training required by the student in the context of their HE course and DIUS guidance;

· Recommendations should be structured:

· Enhanced Research

· Enhanced Composition

· Enhanced Proofreading

· Enhanced Note taking

· Enhanced Time Management

· Enhanced Access to ICT / Course Technology / Practical Activities

· Enhanced Communication

· Enhanced Mobility

· The duration of training should reflect student need and be indicated clearly.  In the case of Specific Learning Difficulties one half day of training per heading (i.e. Enhanced Research – ½ day, Enhanced Composition – ½ day) is suggested as a baseline provision;

· The cost of training should be documented;

· Suggested training provider/s should be documented;

· Where possible, a choice of support providers should be included.

C-4
Support Materials, Consumables and Accessories – General Allowance

DIUS documentation provides guidance on the role of the DSA General Allowance.  As noted: 

“The allowance may be used both for miscellaneous expenditure not covered by the specific allowances (described below) and to supplement expenditure incurred in respect of the specialist equipment and non medical helpers allowances if a student’s entitlement to them is exhausted”.

As with other funding streams, recommended support should be associated with the additional cost the student incurs associated with the undertaking of their HE course and nature of disability.  

Support recommended under the General Allowance may include:

· Travel costs to / from a needs assessment;
· Book Allowances;
· Photocopying;
· Disability-related travel costs to / from a work placement (if transport costs for non-disabled students are not met by HEI);

· Internet connection;
· HEI Intranet connection;
· Consumables (batteries, cartridges, paper);
· Additional costs of en suite university accommodation.
Identifying and documenting recommendations

It should be the aim of the DSA Needs Assessor to establish general allowance support as part of the DSA Needs Assessment, and to document this appropriately within the DSA Needs Assessment Report.  

As with non-medical support, it is reasonable for both the student and funding body to expect guidance within the DSA Assessment Report.  This should detail the justification for general allowance support, the nature / amount of support, and estimated cost.  
It is essential that general allowance support is discussed fully and agreed with the student.  

Recommendations for general support made within the DSA Needs Assessment Report should follow the same format as technological recommendations and non-medical support:
· Enhanced Research;

· Enhanced Composition;

· Enhanced Proofreading;

· Enhanced Note taking;

· Enhanced Time Management;

· Enhanced Access to ICT / Course Technology / Practical Activities;

· Enhanced Communication;

· Enhanced Mobility.

Note: In practice it may not be necessary to use all headings.  

Example (Variant II) 
	Enhanced Research

Student A will need to access copies of course related texts in order to use appropriate support strategies including: 

· highlighting or annotation;

· text to speech (taking into account time needed for conversion of materials to digital format and the impact of her Specific Learning Difficulty)

In this instance I suggest the provision of a small book allowance for such purposes.  It should be noted that this fund cannot be used to purchase ‘core’ texts that all students are expected / required to buy.
The provision of funding for photocopying is suggested.  The will enable 
Student A to photocopy sections of text from study related documents that she is unable to borrow i.e. reference text in the library environment.  This will provide her with additional access time when back at home base.  She could also use colour highlighting, annotation or scanning strategies for support.

As part of her studies Student A will be required to complete research using online information.  She will require the provision of funding for internet access to enable her to access these resources on a machine with assistive technology for additional support:

· Text to speech strategies to assist with online research;

· Taking research spider notes / planning maps when undertaking online research.  
Enhanced Proofreading

Funds will be required for small consumable items used to support proofreading i.e. paper, inkjet cartridges.  Receipts will be required in all instances.




Please note, the example above is not an exhaustive list of strategies.  General allowance recommendations should be bespoke and relevant to the student within the context of DSA.

Summary

In summary, with respect to general allowance recommendations, the DSA Needs Assessment Report should:

· Clearly document the general allowance support required by the student within the context of their HE course and DIUS guidance;

· Recommendations should be structured:

· Enhanced Research;

· Enhanced Composition;

· Enhanced Proofreading;

· Enhanced Note taking;

· Enhanced Time Management;

· Enhanced Access to ICT / Course Technology / Practical Activities;

· Enhanced Communication;

· Enhanced Mobility.

(Note - unused headings should be removed from DSA Assessment Report)

· The nature of support should reflect student (additional) need and be indicated clearly;  

· The cost of support should be documented;

· Where possible, suggested support provider/s should be documented.
C-5
Travel Requirements

DIUS documentation provides guidance on the role of the DSA Travel Allowance.  As noted: 

“DSAs generally are provided for students who incur additional costs by attending their course because of their disability.  The travel element of the DSA is to pay the additional costs of travel to and from the institution which are incurred because of a disability.  For example, if a student needs to travel by taxi rather than by bus because of mobility or visual difficulties, then the DSA will cover the additional expenditure that represents.  In this instance, the amount of travel allowance from the DSA should be any excess between public transport costs and taxi costs for the journey.  As a result of their disability, some disabled students may be required to use their own car to travel to their institution.  In this instance, the amount of travel allowance from the DSA should be any excess between public transport costs and the cost of the same journey by car.  For the purpose of deciding the cost of the journey by car, it is recommended that LAs calculate the cost of the journey at the rate of 20p per mile. This rate is based on the mid point range of AA motoring costs which includes an element for wear and tear on the car.  Some continuing students using their own car may already be receiving DSA travel costs based on a higher mileage rate agreed by their LA.  In such cases, it is recommended that LAs continue using the higher rate until the end of the course”.

Please note, DIUS guidance states that DSA funding for travel support must subtract the cost of the equivalent journey made by public transport (even if the student has a Freedom Pass).  

Identifying and documenting recommendations

It should be the aim of the DSA Needs Assessor to establish travel allowance support as part of the DSA Needs Assessment, and to document this appropriately within the report. It is essential that travel allowance support is discussed fully and agreed with the student.  Several quotes should be obtained for the journey.

It is anticipated that these costs will vary in subsequent years due to changes such as term-time address and 'cost of living' fare increases.  The student should be advised to obtain a minimum of two quotations for the revised taxi fare and submit, in good time, to the funding body, along with details of the revised public transport costs.

Recommendations for travel allowance support generally fall under the heading of “Enhanced Mobility”.

Summary

In summary, with respect to travel allowance recommendations, the DSA Needs Assessment Report should:

· Clearly document the travel allowance support required by the student within the context of their HE course and DIUS guidance;

· Recommendations should generally be structured:

· Enhanced Mobility. 

· The nature of support should reflect student (additional) need and be indicated clearly;  

· The cost, frequency of support, and journey details should be documented clearly;
· Taxi receipts should be from a licensed taxi company;
· It is advised that all travel support providers have completed relevant Police security checks where appropriate.

5
Specification and Cost of Required Support – Section D

D-1
Special Equipment Allowance 

D-2 
Non-Medical Helpers Allowance

D-3
General Allowance

D-4 
Travel Allowance

(specification and cost of recommended support)
Section D of the DSA Needs Assessment Report should document the specification and cost of recommended support.  Both the student and funding authority should expect to see quotes for recommended support taking into account factors such as:

· Appropriate number of comparative quotes;

· Appropriate warranty;

· Appropriate insurance;

· VAT rates (which may vary for some assistive technology tools);

· Delivery costs;

· Installation costs;

· Training providers / costs;

· Non medical support providers / costs;

· Travel Support / costs.

Please note, this is not an exhaustive list.  

All support documented in Section D of the report should reflect recommendations made in Section C, based on additional need identified in Section B, based on information gathered in Section A.

All recommended support should adequately meet the identified needs of the student whilst being cost effective.  

Information concerning the student should not be provided to any supplier or other party without student consent.  

6
Suppliers contact details and an optional list of appropriate recommendations for the HEI concerned - Section E
E1
Supplier Contact Details

In Section E support provider contact details should be provided.  Both the student and funding authority should expect to see full contact details for any suggested supplier documented clearly.   In this instance there is an expectation that such organisations would ensure that CRB checks are undertaken, health and safety is observed and that a clearly defined complaints procedure is available.

Information concerning the student should not be provided to any supplier or other party without student consent.  

E-2
Institutional Support

Teaching and Learning Support Relevant to the institution

Section E-2 provides opportunity for the DSA Needs Assessor to document recommendations to the HEI concerning the particular student.  This section does not negate the legal responsibility of the HEI to anticipate the needs of students and make reasonable anticipatory adjustments as appropriate.  

E-3
Examinations and Assessment

Section E-3 provides opportunity for the DSA Needs Assessor to document recommendations to the HEI concerning examinations and assessment.  This may include:

· Additional time for examinations;

· Provision of examination / assessment materials in a different format;

· Provision of assistive technology support tools for examination / assessment; 

· Adjustment in the mode of assessment;

· Provision of human support (i.e. reader, amanuensis, communicator).  

Please note this is not an exhaustive list.  

DSA Needs Assessors should be aware that HEIs operate different academic standards which may impact upon the recommendations made in E-3.  Assessors are advised to contact the HEI concerned to identify the parameters within which support can be recommended under section E-3 of the DSA Needs Assessment Report.  

E-4 
Other Advice and Guidance

Advice / guidance Information relevant to the student

Section E-4 provides opportunity for the DSA Needs Assessor to document further recommendations that the student may wish to follow subsequent to the DSA-Needs Assessment.  This may include links to external organisations, publications, or resources of interest / potential benefit to the student.  

DSA


Recommendations
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