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A.
Background Information
A-1 
Disability (including any relevant medical conditions) 

	STUDENT A was the subject of a diagnostic Psychological Assessment completed on the 16th December 2007 by Dr XXXXX, Chartered Educational Psychologist.  The report resulting from this assessment provides the following summary:
“STUDENT A's verbal and general reasoning ability is in the high range, but she has specific learning (dyslexic) difficulties.  Specifically, she has relative weaknesses in phonological skills, auditory and visual short-term memory and fine motor skills.
Her reading accuracy and spelling are in the average range, but below the level that a woman of her high verbal abilities would be expected to achieve.  Her reading speed is slow and her reading comprehension is poor when she is working to a time limit.  Her writing is good from the point of view of content, but she works slowly and has difficulty in structuring a text.
Her good intellectual ability has, to some extent, enabled her to compensate reasonably well for her difficulties.  However, she will find difficulty with some aspects of an HE course, and would benefit from receiving appropriate specialist help, study aids and examination concessions”.



A-2 
Previous Education / Employment Details

	Difficulties experienced in previous study / employment

STUDENT A does not recall experiencing difficulties with literacy skills development during her early education.  However, she remembers she was often easily distracted at school and feels she worked hard but that this was not reflected in her written work.  Similarly, in secondary school there was a distinct dichotomy in her performance in that she excelled at Art, Photography and History.  However, she recalled problems with her French, German, and Mathematics. 
After completing her GCSEs STUDENT A left school and gained work as a secretary.  
In this role she remembers finding it difficult to file documents appropriately and would often avoid this type of task if possible.  However, she was determined to pursue her interest in History and Politics and in September 2005 STUDENT A enrolled at XXXX College to study an Access course.  It was during this period that her tutors began to suspect that there was an underlying reason for her ‘inconsistent’ performance.  

Support provided in previous study / employment

STUDENT A received no specialist / targeted support prior to the identification of her dyslexia.  
Contact with disability team at place of study / support provided

In September 2007 STUDENT A enrolled to study her present degree programme.  During the second year she received unexpectedly low results for an assessed pieced of coursework (essay), even though she had invested a great deal of effort in preparation.  Concerned at this, she contacted a course tutor who suggested she may wish to contact the disability team.
This led to her recent diagnostic assessment. 
STUDENT A recently attended a meeting with the disability team at XXX to discuss support available to her.  This included extra time for examinations, extended library loans, support sessions and the receipt of some lecture materials in advance.




A-3 
Statement of Course Content in Relation to Study Requirements

	Theory teaching and learning takes place in lectures, seminars and tutorials.  There are written assignments associated with the course including essays, general coursework, and a final year dissertation (of 10,000 words).  At present, STUDENT A attends her place of study four days per week for taught sessions.  There are thirty two weeks per academic year, twenty four of which are contact weeks.  

As part of the programme STUDENT A completes research using information resources such as libraries and the internet.  She is provided with a reading list and is expected to complete additional investigative research to support learning.  

Written and project course work is assessed and forms part of final degree grading (years two and three only).  There are also examinations at the end of each academic year.  



B.
Effects of Disability on Study 
Difficulties in relation to study activities and learning resources 

	Research
Commenting upon STUDENT A’s performance in reading tests the presented diagnostic report notes, “In respect of accuracy in reading single words, STUDENT A scored above 42% of her age group.  This is in the average range, but below the level that a woman of 
STUDENT A's high verbal abilities would be expected to achieve.  However, her accuracy improved when she was reading text as she was able to rely on context to aid her word decoding.  Her sequencing skills are weak: her reading of text is slow.  The effort she has to put into decoding words adversely affects her speed of reading for comprehension: she needs to read complex text through several times in order to absorb even part of its detailed meaning.  However, when she is not working to a time limit, her level of comprehension is good”.
STUDENT A reports reading / research can often be time consuming.  She can become interrupted when she encounters an unfamiliar word.  In this instance she generally attempts to break down words to decode them.  These interruptions undermine her reading comprehension.  STUDENT A finds she often needs to reread information to support the accurate assimilation of meaning.  Unfortunately, this can be a significant barrier to research as STUDENT A reports she is unable to move on to a new text until she has fully understood what she is reading.  

STUDENT A’s current strategy is to try and use photocopied material whenever possible.  
She then highlights and annotates, colour coding text to differentiate between different information types.  When it comes to structuring this prior to drafting her work, she lays out hard copies of information and numbers it to represent sections in her essay.  Her research does inform her composition but she feels that the structuring part is difficult for her.  In the case of textbooks, she always prefers to photocopy key sections (even purchased books) so she can highlight and annotate.  She doesn’t feel she could rely on her written notes without the context of the original source. 
Composition
STUDENT A’s diagnostic assessment testing results for spelling fall below expected levels.  In testing she made phonological errors, and errors with words which required knowledge of advanced spelling rules or memory of a visual sequence.  

When writing STUDENT A finds her flow can become interrupted as she puzzles over the spelling of a word.  In this instance she generally attempts to spell words phonetically, using a computer spell checker for additional support.  

STUDENT A uses a legible cursive script when handwriting.  As noted in the diagnostic assessment report, her recorded handwriting speed of fifteen words per minute is below average for a student in higher education.  Fortunately, STUDENT A has very good typing skills (she is a touch typist).  

Commenting upon STUDENT A’s writing the presented PA report notes, “She has difficulty with the planning and structuring of her written work.  Her completed output may contain significant errors in structure and not reflect her level of subject understanding”.  She relies on redrafting her output to refine flow and organisation.  I suggest this is an area in which improvements in both strategy and efficiency would be beneficial.   

STUDENT A also reports insecurity with respect to presentations.  From her description it appears her strategies for presentations rely on preparing a script which she reads aloud.  In this respect she has particular concern with relating to the pronunciation of course specific words. 

Many of the noted difficulties are likely to present in the examination setting where 
STUDENT A will be under the additional pressure of time.  
Proofreading

STUDENT A’s diagnostic report notes she was unable to identify a number of errors when she read through a sample of her own writing.  

STUDENT A finds she very often misses errors when she proofreads her work.  These relate to homophones, sentence structure, and punctuation.  Her main strategy is to rely on the spell and grammar checking functions of MS Word. 
Note-taking
STUDENT A’s difficulties with spelling and handwriting speed are affecting her ability to make notes in lectures or at other locations.  A further factor is that of her relative weakness in working memory (as noted in the diagnostic assessment report).  

To ensure she keeps up in her lectures STUDENT A attempts to keep her notes short and concise.  Sometimes she misses information when making notes and reports that her records often do not inform her composition or research to a significant degree (she rarely uses her notes subsequent to the lecture).  

Her current strategy is to highlight and annotate notes which she is able to download prior to the lecture (albeit that these are not always available). 
Time Management

STUDENT A reports that she does not always find it easy to maintain an organisational structure with respect to her study documents, resources and practices although she tries to use colour coding.  She describes insecurity in time management, noting she can be late for appointments / events.  She finds she can often underestimate the amount of time she requires to complete study tasks.  Consequently, close to course deadlines she can be working under undermining time pressure.  




C.
Outcome and Recommendations of Assessment 
Detailed descriptions of study support requirements indicating evaluation decisions and strategies discussed. Please bold final choices. 

C-1 
Equipment Currently in Use

Details of hardware and software with specifications.

	Equipment (e.g. PC, assistive hardware or software)
STUDENT A has no access to tools she could use for support during the remainder of her current course.  



C-2 
Recommended Technology Based Support Strategies
	Enhanced Research 

STUDENT A was highly impressed with text-to-speech software, a demonstration of which she saw during the DSA Assessment of Need.  Text to speech tools would enable her to have digital text read aloud, this providing multisensory access to information.  As STUDENT A’s course makes use of PDF files as part of her research, I suggest the provision of TextHELP Read and Write Gold as this allows for such files to be read aloud.  It also includes a feature called ‘Speechmaker’ that enables the user to convert text to mp3 or wav files.  These can be transferred onto the digital recording device recommended later in this document.  The gold version comes with an OCR engine enabling the user to use scanning strategies (see below). 
STUDENT A will be able to use a book edge scanner to scan printed text and convert it to digital format – using TextHELP Read and Write Gold scanning tools.  This will provide her with a multi-sensory support strategy for accessing printed text.  A scanner will also enable STUDENT A to adjust colour and typography to further support access to printed text i.e.  scanned text can be printed out in a different font / colour / size.  In this instance the book edge scanner is suggested to ensure optimum success with respect to the scanning of course 
books (books can be scanned to the centre spine).  

STUDENT A could use MS Word digital annotation and highlighting as part of comprehensive research strategies – mirroring and extending her existing strategies.  She could adjust document display properties to support the reading of digital text.




	Enhanced Composition

I recommend MS Office to enable STUDENT A to expand the lexicon of MS Word to include course specific words.  She could use MS Word auto-correct to assist with the typing of complex words (supporting her underlying spelling difficulties).  In addition she could use PowerPoint to help plan and structure her presentations – providing support for structuring and enabling her to ‘talk around’ topics.

The provision of Merriam Websters CD Rom Dictionary is suggested to help STUDENT A develop confidence to use the full scope of her vocabulary as well as to further eliminate spelling errors.

During the DSA Needs Assessment interview digital mapping tools where evaluated as a means of supporting composition tasks.  Using Inspiration STUDENT A will be able to record ideas in the form of digital information maps.  She will be able to easily re-arrange her maps into an appropriate form (coherent hierarchies or linear) for use as planning documents.  Functions such as the ‘rapid fire’ feature will enable STUDENT A to prepare planning documents efficiently.  



	Enhanced Proofreading

STUDENT A will be able to use TextHELP Read and Write to check for homophones and have digital documents read aloud to support the identification of errors.  She could use these tools to provide further support for proofreading (as part of structured proofreading strategies).  

The provision of a colour inkjet printer will enable STUDENT A to adjust colour and typography to support access to printed documents during reading / proof reading i.e. Digital text can be printed with changed font size / line spacing / colour - to improve access. STUDENT A will also be able to use a printer to print colour mind maps created using Inspiration to support composition.  




	Enhanced Note-taking
During the DSA Needs Assessment interview audio recording strategies were demonstrated for supporting note taking to augment her existing strategy.  The provision of a digital recorder (Olympus) will enable STUDENT A to make an audio recording of lectures / tutorials.  Subsequently she will be able to review recordings and fill in any gaps in her notes or match her ‘track changes’ to key points and embellish her notes. The audio recorder may also be useful as an aid memoir.  STUDENT A will be able to quickly record information or sequences of instructions to refer back to when needed. 



	Enhanced Time Management

MS Office (MS Outlook) offers access to a number of tools which could be used to support time management and organisation.  STUDENT A could input her study timetable, course deadlines and other course events into the Calendar tool (colour coding events as an extension of her existing strategies).  She could then be provided with onscreen and audible reminders of upcoming events.  She could use the Task tool to keep a more detailed list of events to be completed.  Again, reminders would serve to assist with time management.  STUDENT A was most impressed with these strategies when they were demonstrated to her during the DSA Needs Assessment interview.  




	Implementing the Enhancing Strategies

A computer will be required to enable STUDENT A to complete course related study tasks availing of support from the assistive technology noted earlier.  In this instance a desktop PC is suggested as being appropriate to meet additional need taking into account course demands and DIUS guidance.  Indeed, this was STUDENT A’s preferred choice for computer platform.  

Insurance is essential.  Insurance (computer) has been included in the recommended equipment quote.  If a different insurer is required, STUDENT A could contact Student Services at her institution for a list of suppliers, or a company such as Endsleigh: www.endsleigh.co.uk for students possessions cover.  She should forward the most cost effective quote to her local authority for funding from the general allowance.




C-3 
Personal Support – Non-Medical Helpers
	IT Training for recommended enabling strategies 
To ensure that STUDENT A is able to operate the support strategies recommended earlier in this document I suggest the provision of six half days of training.  Half days are suggested to allow for reflection and rest in between training sessions.  

It is suggested the following areas are covered in training:

Enhanced Research
· Using active research strategies;

· Creating research sub-folders for assignments;

· Scanning the document into MS Word (or downloading from the Internet);

· Having text read aloud – paragraph at a time;

· Having PDF files read aloud;

· Using Full Screen reading and MS Word Research;

· Cutting and pasting key words into corresponding mind maps;

· Researching on-line e.g. using Google scholar;

· Using sound files created by text to speech;

· Having on-line material read aloud.
Enhanced Composition

· Preparing structured mind maps using research;

· Using keyboard shortcuts and switching between applications;

· Creating assignment folders, sub-folders and hyperlinks between folders;

· Improving the appearance of work in MS Word (inserting tables, images, mind maps);

· Creating hyperlinks to MS Word documents and Web-sites;

· Understanding the assignment brief and structuring the assignment;

· Inserting web references into an assignment;

· Understanding / decoding the assignment brief.
Enhanced Proofreading

· Expanding the lexicon of MS Word;
· Using Google as a spellchecker or to define words (by typing ‘define:’ followed by the word in question in the search box and pressing return);
· Using text to speech;

· Using homophone / spelling error detection;

· Having work read aloud.

Enhanced Note-taking

· Enhancing downloaded lecture notes – using comments, highlighting, annotating text in MS Word;
· Using track changes to match outline notes;

· Recording lectures / transferring files from the audio recorder to computer;

Enhanced Time Management

· Using MS Outlook to assist with time management and planning (Calendar and Tasks);



	Non-Subject Specific Study Skills Tuition (one to one support)

In this instance it is suggested support will be required for one hour per week, for up to XX weeks.  At this point there should be a review.  In this instance this support can be provided by STUDENT A's place of study.  However, should she wish to avail of support from an alternative supplier she could contact XXXX (details later in this report) for more information. 

Suggested topics to be included in study skills support sessions (baseline provision):

Enhanced Research

· Skimming, scanning, highlighting and summarising;

· Forming research mind maps;

· Memory techniques.

Enhanced Composition

· Organising research materials to form the basis of an essay;

· Developing techniques for planning written responses;
· Working systematically.

Enhanced Proofreading

· Using structured proofreading strategies.

Enhanced Note taking

· Using the mapping or Cornell method to note information;

· Following and discerning key points in discussions / lectures using active learning principles;

· Embellishing outline notes using research material (including recordings or downloaded material).

Enhanced Time management

· Organising files and study materials;

· Managing and prioritising time within the context of coursework submission deadlines;

· Techniques for pacing in examinations.




C-4
Support Materials, Consumables and Accessories – General Allowance

	Enhanced Research

STUDENT A will need to access copies of course related texts in order to use appropriate support strategies including: 

· Highlighting or annotation;

· Text to speech (taking into account time needed for conversion of materials to digital format and the impact of her Specific Learning Difficulty)

In this instance I suggest the provision of a small book allowance for such purposes.  

The provision of funding for photocopying is suggested.  The will enable STUDENT A to photocopy sections of text from study related documents that she is unable to borrow i.e. reference text in the library environment.  This will provide her with additional access time when back at home base.  She could also use colour highlighting, annotation or scanning strategies for support.

As part of her studies STUDENT A will be required to complete a significant amount of research based on accessing online information.  She will require the provision of funding for internet access to enable her to access these resources on a machine with assistive technology for additional support:

· TextHelp to provide support for research;

· Inspiration to provide support for research and composition i.e. creating a hyperlink map of useful research information.

Enhanced Proofreading

STUDENT A will require funds for small consumable items used to support proofreading i.e. paper, inkjet cartridges.  This stems from the additional cost of her proofreading strategies (e.g. altering typography / formatting to enhance proofreading from hard copy).  It will also enable her to print out MS Outlook calendar / planner documents and Inspiration concept maps in colour.



D.
Recommendations
D-1
Special Equipment Allowance 
We recommend a technology specification adequate to support the recommended software, but it is recognised that some students may wish to improve on this.  We hope funding bodies will be willing to agree to this, provided students are prepared to pay any difference in cost for themselves and that the efficacy of the provision remains unaffected. 

<INSERT Quotes>
Specialist Assistive IT suppliers who are signed up to the DSA-QAG Ltd. ‘Service Level Agreement', have mechanisms in place that enable them to levy a reduced VAT rate on certain items of technology, when purchased as part of a package.  The quotations take this into account, where appropriate.

D-2 
Non-Medical Helpers Allowance

Currently, DSA-QAG does not audit Non-Medical Helper suppliers. As such, [Assessment Centre] endorses only those suppliers working through a managed and auditable organisation.  In this instance there is an expectation that such organisations would ensure that CRB checks are undertaken, health and safety is observed and that a clearly defined complaints procedure is available.

	Items
	Supplier(s)
	Cost

	Needs Assessment

	[Assessment Centre]
	

	IT Training for recommended enabling strategies

	
	

	Human support

	
	

	
	Total
	


D-3
General Allowance
	Item
	Supplier(s)
	Cost

	
	
	

	
	
	

	
	Total
	


E.
Supplier Details, Institutional Support & Additional Information
E-1 
Suppliers:

The DIUS encourages assessment centres to choose its technology suppliers from the list of organisations that have signed up to the ‘Service Level Agreement’ (SLA), audited by DSA-QAG.  These suppliers are expected to provide defined levels of service, including after-sales support.  If non-SLA suppliers are used [Assessment Centre] cannot assist with any consequences.

E-2
Institutional Support
Teaching and Learning Support Relevant to the institution

	The following notes are provided for general guidance on what can be considered as reasonable provision to support dyslexic students.

· Allowing the use of recording devices in lectures, enabling the student to concentrate and participate in the lecture and to help to develop note-taking skills.

· Provide the student with handouts and copies of OHPs at the start of or in advance of lectures.

· Leave additional board notes on display after the lecture to ensure student has sufficient time to copy them.

· Mark work for content but draw attention to spelling or grammatical errors found.

· Give instructions clearly, ensuring that the student has the opportunity to either write them down or if necessary record them;

· Make arrangements for extended loan time on library books.

Subsequent to the DSA Needs Assessment interview XXX, Disability Officer at 
STUDENT A’s place of study was contacted (with STUDENT A’s consent).  Institutional support was discussed.  In this instance STUDENT A’s university has already put in place many of the suggestions noted above.  




E-3
Examinations and Assessment
	It is suggested that STUDENT A be granted sympathetic consideration for spelling and written expression when her written work is assessed or examined.  She will benefit from the provision of additional time in examinations to help reduce the undermining effect of time pressures.  Should additional time be provided her examinations will be longer than those of her peers.  In this instance I recommend she sit her examinations in a quiet, separate room to avoid disruption caused by people leaving before she has finished.  

During the DSA Needs Assessment interview STUDENT A stated she would like to type future examination papers.  The disability officer at her place of study has been informed of this and has agreed to meet with STUDENT A to discuss examination support further.  It is essential that STUDENT A trial any new strategy fully before using it in an examination setting to ensure it is effective.  

Clearly, provided support should be in accordance with policy at STUDENT A’s place of study.




E-4 
Other Advice and Guidance
Advice / guidance Information relevant to the student
	Once she has received her assessment of needs report I suggest STUDENT A contact the disability adviser to arrange a meeting to discuss support needs.
The British Dyslexia Association offers a range of practical help for dyslexic adults, parents and professionals in education.  BDA Helpline: 0118 966 8271 E-mail: info@dyslexiahelp-bda.demon.co.uk
The Adult Dyslexia Organisation is an important source of information on local specialist tutors and training services. The Helpline provides support, advice and other issues of interest to adult dyslexics, telephone 020 7924 9559.
SKILL promotes opportunities for young people and adults with any kind of disability in post-16 education, training and employment across the UK. Skill provides individual support to disabled people, their families/enablers or people working with disabled people by offering an information service by phone, minicom or letter publishing books, booklets and information leaflets. Contact Skill Information Service Tel: 0800 328 5050 or on the web at www.skill.org.uk   Skill: National Bureau for Students with Disabilities, Chapter House, 18-20 Crucifix Lane, London SE1 3JW
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